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1. UTOFEXZBARZEFICRLEEN,

The Importance of Teacher Policy

Teacher policy is high on national agendas. The far-reaching economic and social
changes underway have made high-quality schooling more important than ever before. The
demands on schools and teachers are becoming more complex. OECD Education Ministers
have committed their countries to the goal of raising the quality of learning for all. This
ambitious goal will not be achieved unless all students receive high-quality teaching.

All countries are seeking to improve their schools, and to respond better to higher social
and economic expectations. As the most significant resource in schools, teachers are central
to school improvement efforts. Improving the efficiency and equity of schooling depends, in
large measure, on ensuring that competent people want to work as teachers, that their teaching
~ is of high quality, and that all students have access to high quality teaching....

The demand on schools and teachers are becoming more complex. Society now expects
schools to deal effectively with different languages and student backgrounds, to be sensitive to
culture and gender issues, to promote tolerance and social cohesion, to respond effectively to
disadvantaged students and students with learning or behavioral problems, to use new
technologies, and to keep pace with rapidly developing fields of knowledge and approaches to
student assessment. Teachers need to be capable of preparing students for a society and an
economy in which they will be expected to be self-directed learners, able and motivated to keep
learning over a lifetime.

(OECD, Teachers Matter: Attracting, developing and retaining effective teachers, 2005, p.7)




2. T O Z BARFFIZRLAR I,

Dewey Today: An Assessment

In several areas of thought, many of today’s thinkers agree with Dewey. His description

of students as active pursuers of their own purposes is widely accepted. His rejection of
absolutes and the quest for certainty in epistemology is a dominant position in current thought.
His discussion of the dilemmas involved in seeking community within a liberal society could
have been written today. And his insistence on student participation in democratic forms
from the earliest reasonable age still seems right to many educators.

However, even Dewey’s strongest supporters admit that there are ambiguities in many of
his basic concepts. Can we really talk meaningfully about growth without specifying its
direction? What exactly is the “experience” that Dewey sometimes identifies with personal
meaning and sometimes with culture? Is there any point in retaining the notion of God if
there is no living entity behind the term?

Possibly the greatest objections to Dewey’s work from the perspective of today’s educators
is that he gave so little attention to the problems of race, class, and gender and that he put such
great emphasis on the power of scientific thought to solve our problems. What Dewey
envisioned when he wrote of democracy was a community of thoughtful
‘experimentalists—people working together, trying things out, evaluating and sorting through
the possibilities. He did not give us much advice on handling race conflicts, pressure-group
politics, growing gaps between rich and poor, and the unhappy possibility that science might
aggravate rather than ameliorate our problems.

(Noddings, N., Philosophy of Education, Westview press, 1995, p.38.)

Used with permission of Taylor & Francis Group LLC - Books, from Philosophy of Education by Nel Noddings,
|
|

Taylor and Francis Group LLC (Books) US 2015; permission conveyed through Copyright Clearance Center, Inc. §
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